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CHAPTER I 
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CHAPTER I 
INTRODUCTION 
Statement of the Pro~.-
Modern schools are faced with an influx of beginning teachers, 
needed to meet the tremendous increase in public school enrollment. 
I It ~s obvious . that these beginners, as would beginners in any profession, 
pose a serious problem to our standards of education. How to make 
competent teachers from this "raw material" is an extreme~ important 
and pressing problem. 
Proceeding on the premise that the fore-mentioned large number of 
beginning teachers need help i n adjusting to their new posi~s, it is 
necessa~ to examine the many factors which make up the problem. 
One important and unfortunate contributor to the beginning teacher's 
problems is the fact that until recent~ few school systems have recognized 
!I 
the existence of the problems. Marschmer states that there is a 
substantial amount of published material which shows that: 
nwe have studied children intensively for many years, centered 
the curriculum around their needs, built excellent buildings 
to house them, and put a high premium upon administration, 
while we have, by comparison, attended little to the teacher 
himself. That we ought to do otherwise, few would deny, for 
the teacher is our great potential,- our basic asset in the 
good educational program.'' 
I 1 p;_ / I ' <' ~ 
. J}Mat'schmer, Ruth, (Editor), ''Helping the First Year Teacher," a report 
I or· a conference sponsored by 'I'he Capital Area School Development 
.Association and The Office of Field Relations and Placement, New York 
State·· College For Teachers, Albany, New York, March, 1951. 
I. 
- l 
y 
Phillips considers factors other than those pertaining } i,irect4" II 
to. classroom duties as probable causes of teacher maladjustment. She 
lists such things as social condi tions in the school area, insufficient 
' leisure time, financial difficulties , and unreasonable standards set 
by the community. 
Also adding to the woes of the beginning teacher is the disagreement 
1 which exists between what helps they feel they need and what helps the 
administrators think should be provided. It can be readily seen that 
such a situation would cause many problems to arise since most of the 
help the beginner may receive would be prov~ded directly or indirect4" 
I 
1 by the administrators. 1 If the administrator does not recognize the 
teacher's need he will not, of course, provide the help. 
The purpose of th i s study. -
In due recognition of the beginning teacher's many problems, the 
purpose of this study was to make a c anparative study of the kinds and 
types of helps given to beginning teachers as compared to the kinds 
and types of helps beginning teachers want. It was also planned to 
1 discover the beginning teachers 1 reaction to the aids; from llhom the 
aid was received; what aid was consider ed to be of the most value; 
what aid was considered to be of the least value; and what aid was 
desired most but was not given. 
!/Phillips, Margaret, "Some Problems of Adjustment in the Early Years 
of a Teacher's Life", British Journal of Educational P~cholos:y, Nov~mb~r, 
1932 2:237-56. 
Justification of the problem.-
The writers hoped that the results of this study would supply 
information Which would be of value to any school s,ystem faced with 
the problem of offering satisfactory orientation for new teachers. 
They hoped that the information obtained would not only point out the 
many problems of the beginning teacher but would also make available 
some of the information needed to help the new teacher make a satisfactor,y 
adju~tment to his new position. 
The writers feel that the problem is an important one because 
of the many new teachers employed in the nation's schools and because 
of the need of retaining these teachers in the profession in these 
days of acute teacher shortages. Even more important is the fact 
that upon the satisfactor,y adjustment of the new teacher rests the 
attitudes and practices which will determine his classroom effectiveness 
for some time to c ome. 
- ·· --=--=- .:::=-==--
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CHAPTER II 
REVIEW OF RELATED LITERATURE AND RESEARCH 
MUch research has been accomplished which delves into the various 
1 aspects of the adjustment of beginning teachers. The difficulties 
encountered by the beginning teachers are many. There is general 
agreement that they do need help. Disparity exists, however, between 
what educators believe to be the sources of difficulty and the felt 
needs as stated b,y the beginning teachers. Programs . of induction and 
orientation are given emphasis by contemporary authors on the .subject, 
and a comparison of the scope and areas of emphasis of their advocated 
programs with the programs actually in use in numerous communities . 
proves significant. Another point of contention is found in the matter 
of who is responsible for giving the needed aid to the beginning teachers. 
The review of related literature and research is outlined as follows: 
A.. Begi nning teachers need of help . 
B. Beginning teachers' difficulties 
c. Opinions of beginning teachers 
D. Induction programs suggested by contemporary writers 
E. The actual aids being given: 
1. Results of surveys. 
2. Importance attached to welcoming the beginning teacher. 
3. Individual progra.ma in use. 
F. Responsibility for aiding the beginning teacher 
4 
I 
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A. Beginning teachers need of help:-
The importance of the adjustment of the new teachers is apparent 
when it is considered that upon the success or failure of the 
orientation may hinge the pattern of conduct and level of effectiveness 
which may prevail in the classroom for years to come. 
11 
KYte describes the mixed emotions o! the new teacher ••• 
'"l'he beginner starts on her chosen professional career 
torn between two sets of attitudes. Enthusiasm, optimism, 
ambi ti. on, and hopes spur her beginnings. She welcomes the 
personal responsibility and the professional opportunity to 
render service in accordance with her ideals. But there are 
misgivings also. She has a feeling of panic now that she is 
to take charge of a class without the supervising teacher to 
a .ssist her. 
Pupils, parents, other teachers, and the supervisory 
officers are new acquaintances. She knows very little about 
these strangers and they know very little about her. Uncertainty 
and discouragement sometimes develop. They may become serious 
factors in their present and permanent effect on her or in their 
immediate effect on the pupils." y 
Shelly believes that understanding is the key to overcoming the 
initial fears and emotions of the new teachers. 
"Fear is basically a lack of understanding. Therefore, 
the better a new teacher understands the situati on in which he 
is about to take part, the less he will fear failure and the 
more likely he is to become a r eal success." 
The newness of the situati~ sho~d be soothed f or the beginner 
by proper and thorough orientation. The initial adjustment would seem 
a cr itical· item when its long-range effect s are studied. If sufficient 
aid is not given the beginner, an attitude of resentment may develop 
which may have a negative effect on the teacher and produce an 
unwholesome teaching situation. 
I 
I 5 
i/~te, George c., The Principal At Work, Ginn & Co., New York, 1951, p.349 1 
YShelly, PaulA., "Better Orientation for New Teachers," 
School Review, March 1952, 60:15?-59. 
I ' 
y 
' 
' 
Amar found this feeling prevalent among new teachers from whom 
aid was withheld during their ·first trying days as beginners. 
B. Beginning teachers' difficulties:-
In an early attempt to discover why inexperienced teachers fail, y . 
Barr and Rudisell reported the following to be trouble spots for the 
beginners: 
1. Control over pupils. 
2. Provision for individual differences. 
3. Presentation of subject matter. 
4. Organization of work and teaching materials. 
5. Conditions for work. 
6. Measuring achievement. 
7. Teacher and pupil participation in recitation. 
8. Teacher preparation. 
9. Making assignments. 
10. Adjusting to the classroom situation. 
2.1 
Johnson and Umstattd analyzed instruction difficulties in 119 
school S,Ystems as reported to them by superintendents. Their findings 
listed the following items as causing the most difficulties. 
1. Remedial instruction. 
2. Use of test re sults. 
i/Amar, M. Benedict, "Helping Beginning Teachers," The Naticnal 
Elementarr Principal, Thirty-First Yearbook, September, 1952, 144-46. YBan-, A.S. and Rudisell, Mabel, "The Inexperienced Teachers Who Fail 
and Why," Nation's Schools, February, 1930, 5:30-34. 
l/Johnson , Palmer o., and Umstattd, J. G., "Classroom Difficulties 
of Beginning Teachers," School Review, November 1932, 40:682-6 • 
. - It- --
6 
I 
I • 
3. Diagnostic testing. 
4. Adaptation of subject matter to pupil needs. 
5. Training in habits of study. 
6. Supervised or directed study. 
? • Diseipline. 
8. Classroom management. 
9. Questioning pupils. 
10. Motivation procedures. 
11. Making assignments. 
12. Stimulati ng and utilizing student participation. 
c. Beginning teachers' statement of the problem$-
1/ 
Herbert A. Clawson, acting principal of the Mattoon, Illinois, 
High School, has conducted a study of practi ces for orientating the 
new teacher . Questiannnaires were sent oui to representative schools 
throughout the state and to the new teachers in each school. 1he 
teaehe rs were asked to report what help they were given in f inding 
living quarters, in be~'oming acquainted with the people of the community 
and in becoming familiar with the routin~ of the school s.ystem and its 
philosophy and objectives. The beginning teachers were also asked to 
name the probl ems they had experienced in becoming orientated, and to 
suggest ways they might have been helped to solve these problems. His 
study revealed that 
" ••••• ver,y few administrators give--or even feel it necessar,r to 
give-the new teacher help in planning the work for the year. 
More than half the new teachers indicated that they would have 
welcomed such help. n 
lJalder$OXl, H. A., "Orientating the New Teacher This Fall, n 
School Review, September, 1952, 60: 325-?. 
The new teachers named the following items which they felt would 
have helped t~em become orientated: 
1. Handbooks, manuals or outlines of rules and regulations 
of the school. 
2. Staff meetings devoted to the stud,y of school problems. 
3. Conferences with the superintendent or principal. 
4. Opportunity to visit the classroom of experienced teachers. 
5. Help in planning work. 
6. Help in use of grading system. 
?. More cooperation between administrators and teachers. 
8. A study of the philosophy of the school. 
1) 
Tate made a survey of the. opinions of teachers regarding 
1 adjustment to a new position. The study showed that induction 
practices are highly variable. The teachers indicated the following 
as being valuable: 
1. General teachers• meetings. 
2. Consultation with older teachers. 
3. Individual conference with supervisor after her visit. 
4. Ne.w teacher conferences prior to opening of school. 
5. Teachers• guides, ~uals, and courses of study. 
6. Preparation of plans and materials at the beginning 
of school year . 
7. Administrative and supervisory bulletins. 
Among his conclusions were the following ••• 
"Teachers reported that at the time of election, information 
on teaching assignments, housing and living conditions, attitudes 
!hate, M. W., "The Induction of Elementary School Teachers," 
Educational Administration and SU.!!!rviaion,- : May, 1942, 28: 382-84. 
II 8 
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toward conduct and a discussion of school and system policy 
were greatly desired. Teachers preferred that information 
on tests, discipline, and administrative routine be given after 
the above i tams • n y 
Tate conducted a similar study on the secondar,y level. In 
this study he also asked teachers when certain information and aids 
were desired by them, at the same time he asked superintendents when 
they gave these aids to the teachers.. Some insight is gained from his 
findings in regard to the time element involved in the giving of aid 
to teachers. 
1. Sixty-five per cent of the teachers wanted to know before 
election the specific subject which they were to teach; 64 per cent 
of the superintendents did not supply this information until the time 
of election. 
2. Eighty-five per cent of the teachers ·wanted to know (before 
school opened) the textbooks to be used in the classes they were to 
teach; 56 per cent of the superintendents did not supply this information 
until the beginning of school. 
3. Forty-three per cent of the teachers at the time of election 
wanted to know community standards regarding conduct and personality 
traits but only 12 per cent of the superintendents furnished this 
information before school started ·- a larger per cent, 24 per cent, 
gave this information when school started. 
D. Programs suggested by contemporar,y authors. 
~I 
Amar statess 
!/Tate, M.W., 11The Induction of Secondar,y School Teachers," School 
Review, March, 1943, 51: 15Q-57. 
k/Amar, M. Benedict, op. cit. pp. 144-46. 
n Some techniques must be set up to help new teachers. 
A complete formula cannot be set up for all new classroom 
teachers for their situations var.y - however, certain guide 
lines can be indicated. 
In any school s,yatem certain minimum induction policies 
should be instituted. Among the most important would seem 
to be the following: 
1. A genuine heart-?Tarming welcome by ever.yone with whom 
the new teacher will come in contact: administrators, 
fellow facul ty members, children, parents and community 
leaders. 
-2. A continuing and frequently expressed ccncern for the 
new problema he faces daily, along with a co-operative 
effort to eliminate them directly - or better, to provide 
him the l09a.ris and spiritual support in order that he may 
solve his own difficulties. 
3. Acquainting him gradually, and with proper regard for 
relative importance, with the rules and regulations he is 
expected to observe. 
4. A consistently positive and optimistic spiri~ of supervision 
accompanied b,y real expr essed appreciation and recognition 
of accomplishments; and conversely, intelligent and tactful 
assistance when he seems to be headed in the wrong direction. 
5. A cmscious and unrelenting effort on the part of all 
Whose duty it is to help the newcomer, to place themselves 
vicarious~ in the new teacher's shoes at his stage of 
experience. n 
!I . 
Shelly offers a more specific program. He menticns the following 
as useful aids in orientation: 
" 1. Pre-school workshops. These are gaining in popularity and 
are of assistance to old and new alike. 
2. Opportunity for observation. The teachers in many systems 
are allowed to teach a half day and observe the other half 
f or several months. 
3. Orientation committee. This committe could arrange to have 
the new teacher visit the school and the community before 
he became a member of the staff. Once his contract is 
negotiated the committee should show him all the facilities 
!/Shelly, Paul A., op. cit. PP• 157-59. 
! 
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and resccurces of the school and community, acquaint 
hi.m with the building, teachers, office personnel and 
custodians. 
4. Visit to school bef ore school ends in spring. The new 
member could be shown records and as much of the operation 
of the system as possible. He may meet and speak to his 
class. 
5. Helping teacher. One should be assigned to each new teacher. 
6. Notebook. A cumulative looseleaf notebook to familiarize 
new teachers with school policy should be maintained. It 
should include school po~cies, notices from the office, 
and notes made b,y teachers on different problems o~ questions 
which arise." 
E. The actual aids being given ~• 
Results of surveys. y. 
In a study conducted by the NEl Research Division Which sampled 
1?56 schools to determine what was being done to aid new teachers, it 
was found that in 82 per cent of the cases specific help was given 
new teachers in obtaining living quarters; in ?1 per cent of the 
cases studied, conferences were held with new teachers soon after 
school opened; in 6? per cent new teachers were provided with copies 
of rules and regulations of the school; in 47 per cent of the cases 
the new teachers were welcomed by some sort of social function; and 
' i n 24 per cent of the cases the new teachers reported a few days earlier 
than others for special study and discussion. y 
Dr. Robert Shockley has recently conducted an enlightening survey 
YArcher, Cl ifford P., "Local Selection, Placement and Administrative 
Relations," Review of Educational Research, Chapter v, June, 1943, 
13: 241-51 and June, 1946, 26: 228-32. . 
· ~Shockley, Robert Joseph, "A Plan for the Induction of New and 
Beginning Teachers in the Schools of Bloomfield, New Jersey," Doctor of 
' -Education Project Report, mimeographed extract, On Fila, Teachers 
1 College, Columbia University, June, 1950. 
1 i 
to determine to what extent certain common induction practices are in 
use and the relative value of each. 
urn its attempt to find leads concerning practices which . 
might be used in its developmental program of teacher induction, 
Bloomfield, New Jersey, asked for the co-operation of sixty-three 
metropolitan school s.ystems, and nineteen school s.ystems located 
in other geographical areas of the Uhited States. The latter · 
group was chosen primarily from schools llho were reported by 
authorities to be doing outstanding work in the induction of 
their teachers. The superintendent or supervising principal 
of each of these eighty-two schools or school s,rstems was asked 
to respond to a questionnnaire which was designed to give some 
idea of the extent to which certain 'common• induction practices 
were being used, as well as to give his opinion of the value 
of each." 
The results of this survey showed the following eleven practices 
to be the most hign~ used, (They are listed in rank order according 
to frequency of usage, the most used practice being listed first; 
the number in parenthesis at the end of the description of each induction 
practice gives the relative rank _as to value): 
n 1. General faculty meeting held at beginning of year, at 
Which new teachers are introduced, and overall school 
program discussed. (10) 
2. Principal and superintendent confer with the teacher 
following visits to classroom, early in the school year. (4) 
3. Departmental discussions are held frequently during 
the school year. (3) 
4. Assistance given in securing adequate housing. (?) 
5. Superintendent and principal have daily office hours 
open for teacher consultation. (l) 
6. Member of the administration helps new teachers evaluate 
work at the close of the first year's teaching. (2) 
?. An experienced teacher is appointed to act as a ~de and 
counsellor for the new teacher. (8) 
8. Newly-inducted teacbe rs are given the opportunity to 
observe superior teaching. (9) 
~--- - -=--=--- -- =---==-- -- -
9. Group conferences of newly-inducted teachers before the 
opening of school. ( 6) 
10. An organized in-service education program, directed at 
solving problems of new and begimning teachers, is in 
operation. (5) 
ll. A workshop is employed to hel:p new and beginning teachers 
to solve their problems. {ll) 11 
It may be noted that this survey did not directly include the 
beginning teacher. The questionnaires were sent to school superintendents 
and administrators and did not, therefore, receive an evaluation from 
the teachers. 
2. Importance attached to welcoming the beginning teacher. 
Great importance is attached . by many school systems to the initial 
welcome and introduction given the beginning teacher. y 
Fricke describes the welcome given new teachers in Brookfield, 
Illinois: 
9 0n each desk we place a copy of the constitution of the 
local association, an index of association officers, and the 
NEA pamphlet 'Our Profession Glorious•. 
Each member of the executive board was assigned to see 
personally that any questions of the new teachers were answered 
and that they were personally invited to meetings. We also 
had vicnic for them." 
Tice describes the welcome given new teaChers in Holly, New York: 
11When new teachers are hired I write to them describing 
our faculty association and connn:uni ty. Sometimes other 
teachers also write. On the morning of the day before school 
opens we have a faculty meeting and introduce the new teachers. 
The new teachers are then guests of honor at a lawn dinner; 
two or three experienced teachers make sure that the new 
teaChers meet the faculty and enjoy the dizmer." 
ll Question of the Month: 11Welcoming New Teachers," Journal of National 
~ducat1on Association, April, 1951, 40: p 245. . 
J:L ibid 
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y 
Herbert Erdmann describes the welcome given the new teachers in 
Evansvill e, Indiana: 
1Treceding the opening of school, we have a two-day 
orientation program. During this time the new teachers were 
given information concerning the Evansville .Public Schools 
and the City of Evansville b,y our staff members. The 
president of the Evansville Teachers' Association spoke 
about teacher organizations and their value. 
On one of the two days the new teac~rs were int roduced 
to members of the board of school trustees, the president 
of the city council of parent-teacher associations, and all -~yAJ 
staff members and principals. The . new teachers spent 'half a 
day i n· their as signed buildings with their principals. They 
al l attended a pre-school conference at which time the new 
teacha rs were introduced. Then the new tea9he rs were guests 
at a picnic. The pictur es of all the new teachers were printed 
in the second issue of our weekly publication which goes. to 
all public school employees •11 
In Highland Park, Michigan the Highland Park Federation of Teachers y 
holds an annual fall tea to welcome new teachers. 
I n Cedar Rapids, Iowa the new t eac:OO r s were welcomed by a dinner 
ll 
in their honor given by the local teachers federati on . 
3. Individual inductirn programs in use. 
Several individual induct ion programs of school s,ystems have been 
outl ined in detai l. The,y are presented by the committee as a guide in 
understanding the diversity of the school induction programs of today. 
The Reef-Sunset Elementar.y School District of Avenal, California 
lJ 
'I has an inducticn program which consists of t he following: 
1/ibid, p. 16 
YLocal #684. ( 'I'eachers' ·union), tt'I'ea and Social Hour Welcomes New 
IJ.'eachers, 11 The American Teacher , November, 1953, p. 23. 
l/Local #716, (Teachers 1 Union), Cedar Rapids Dinner Welcomes New 
Teachers , n The American Teacher, November 1953, p. 20. 
£t/Clark, Edwin C ~ , "Teacher Induction," American School Board Journal, 
May, 1944, 108; 45-46, 72. 
-~----....:::.... 
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1. At the time of initial interview the candidate is told of 
the favorable and unfavorable conditions associated with the position. 
2. A handbook containing rules and regulations of the school 
system is sent to each new teacher in July. It contains a statement 
written by the superintendent which gives an accurate measure of what 
is c cnsidered successful work. The statement is frank, informative 
and comprehensive. 
3. Ten days before school opens each new teacher is sent a 
letter informing him of transportation facilities and highway routes. 
Also i ncluded is a list of housing facilities and the names of local 
banks. 
4. When a teacher arrives, the principal provides transportation 
about town while the teacher investigates housing. 
5. When the teacher arrives, a series of six meetings are held, 
the purposes of which are to: 
a. Acquaint each teacher with school routine. 
b. Review and make possible discussion of courses of' 
study and district policies. 
c. Acquaint the newcomer with the grading system. 
d. Discuss the meaning and psychology or discipline. 
e. Acquaint the newcomer with the special services provided 
by the school. 
f. Make life mor~ enjqyable for the teacher. 
In White Plains, New York, the induction program consists of the y 
following: 
i/Prehm, Hazel, "0rientaticn of New Teachers," N .E.A. Journal, 
~' 1952, 286-287. 
I 
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1. Before the school closes in June, the new teacher is invited 
to visit the school 'Where she i s to teach. At this time she has an 
opportunity to meet the principal , teachers, and students; to see her 
room; t o borrow books, cour ses of study and other materials. The 
secretary of the board of education offers to aid her in securing housing. 
2. Induction day is held just before school opens in the fall. 
At this time all new teachers have the opportunity to meet each other. 
They are welcomed by the superintendent, and an experienced teacher 
tells them of good places to eat, interesting shops and good places 
of entertainment. She invites t~achers to call upon her if she can 
be of any assistance. 
3. Building t eas are held in most schools. The board of education 
gives a ci~y-wide tea for all new teachers. Name cards, giving college, 
school, and local assignment make good conversation starters. 
4. Sponsor teachers are appointed for each new teacher. When 
possible, two or mare new teachers are placed in the same building. 
Every ef fort is made to place them in the grade where they have experience 
a s student teachers. They are informed of the channels through Which 
aid and guidance are available . 
In Rochester, Minne sota, the inducti on program includes the y 
following items 1 
1. Several weeks before the newcomer arrives, he receives a 
lett er f rom the chairman of the social committee. The letter official~ 
wel colD3s him to the school and contains an offer to meet him at the 
train ana offer to aid him i n securing housing. 
i/stephens, Catherine, "Orientation of New Teachers," N. E.A. Journal, 
May , 1952, 286-? 
:16 
2. A mo?th of orientation begins on August first. It consists 
• 
of teaching demonstrations and techniques during the first two weeks . 
Since t his is a twelve-month school year, on-the-job teachers are 
brought in to discuss local problems, PTA, record-keeping, and other 
aspects of the school situation. 
3. During the third week of orientation visits are made to 
industrial and business establishments to familiarize the teachers with 
the co~ity resources. The teachers are given gifts slips b.1 each 
firm visited, which are redeemable in merchandise. 
4. During the fourth week the teachers go to the school t o 1il ich 
,: they have been assigped to prepare for the school year. A social 
, gathering is attended by new returning teachers. A key person in 
11 civic affairs welcomes them and invites their participation in community 
activities. 
5. At a later date, the parents greet the teachers individually. 
A room mother is chosen for each new teacher. At the first PTA each 
teacher i s introduced, all the new teachers (female) are presented with 
, corsages. 
, F. Responsibility for aiding the beginning teachers. 
The writers found that in general the responsibility for aiding 
11 the beginning teacher is placed in four areas: the principal or his 
I assistant, supervisors, other teachers, and the 
!I 
community. 
Stewart presents the problem as follows: 
"There are four groups 'Who are directly responsible for 
!/'stewart, Dorothy H., 11Yrorking With The New Teacher," The National 
Elem~!};tary Principal, Thirty-First Yearbook, St;tptember, 1952, PP• 151-154. 
the start which the novice makes in the new teaching 
situation: the principal, the faculty with Whom he is to 
work, the supervisor, and the colllllUility. These ~ople 
are closely related to the new teacher and it is their 
consideration and thoughtfulness that influence hi s 
attitude toward the new work mich has been his goal 
of four years of training." 
The pr~ncipal has the responsibility for aiding the beginning 
teacher. He need not necessari~ render the aid personal~, rather 
1 his is a responsibility for seeing that the teacher is aided. The 
I 
methods by mich a principal aids the beginner are many. 
"Anew, inexperienced teacher . just graduated froma creditable 
teacher-training institution presents to the principal the 
serious challenge of guiding her to professional success. All 
his educational insight, skill, and attitudes will be taxed 
to ensure her progress. He is responsible for large contributions 
to the development of her understanding, ability and desires in 
serving the children placed in her charge'~.!/ y 
Reeder states that the principal is responsible for ensuring that 
the new teacher has and understands informat ion about such matters as 
the marking and examination s.ystem, the classification of pupils, securing 
of supplies and equipment, the making of attendance and other reports, 
Cc:rp:lral punishment, when and where faculty rreetings are hel d, r ules 
concerning disability leaves, school hours and intermissicns, and whom 
to see for whatever needs he has. Reeder believes these items are too 
important to be left to chance learning. · He feels that ii the learning 
is left for the new teacher to acquire in some way on his own, the 
inforrr.ation may not be known when needed. He feels that if it is obtained, 
it will be done after much unnecessar,y effort which will hamper the teacher 
from the outset. 
1/~te, George c., op. cit. p. 349. 
YReeder, Ward G., The Fundamentals of School Administration, 
MacMillan Co., New York, 1941, p. 140. 
- y -
Wiles states that one of the first duties of the principal toward 
ever,y new teacher is to make him feel wanted. The author believes that 
this includes specif ic items such as talking with the beginner before 
the school year starts, greeting him on the first morning of school, 
escorting him to the first faculty meeting, and introducing him personally 
to the members of the faculty. These i ntroducticns, Wiles believes, 
will give the principal an opportunity to explain to the new teacher 
the type of h~lp he will be able to obtain from each staff member • 
. Y 
~te divides the responsibility of the principal for aiding the 
new teacher into thr ee main partst 
ttThe principal's responsibi lities i n behali· of the beginning 
teacher are three-fold: (1) he must establish professi onal, 
friendly relaticns f or her, (2) he must provide f or her total 
adj ustment in the new situation, (3) he must provide her with 
the best professional assistance possible. 
Prof essional, frien d~ relations may be initiated by a 
·personal welcome extended to the new teacher upon her appointment 
to t he school. From the outset, she should be a s sured of 
helpfulness, kindliness, and interest on the part of the principal 
and of hi s desire to serve as an earnest professional l eader 
and counsellor. In person or by letter, he welcomes her in 
behal f of the other teachers, ~he school, the c ommunity and 
himself. He of fers assistanc e to her in finding a place in 
which to live, especial ly i f the c orr~unity is a rural district, 
giving her i n•formation which may aid her in making a wise selection . 
He may have t o advise her regarding new associates and associations 
either t o avoid or accept. 
As early as possibl e, he sees that she obtains copies of 
courses of study, manuals, bulletin~ , and other materials which 
will aid her in making preparation f or her work. He may aid her 
in making preparati on for her work. He may aid her in studying 
these sour ces of help. She should be shown the school plant, and 
her room in particular, given information about her pupils, and 
informed regarding policies, procedures , and their under~g 
objectives. Classroom routi ne, other routine duties, distribution 
of supplies, and the like should be expl ained in detail to herJ' 
1/Wiles, Kimball , Supervision f or Better Schools, Prentice-Hall, Inc., 
New York, 1950, p. 216. 
YKYte, George C. op. ci t. 352 
y 
Stewart believes. that above all the principal should establish 
a warm and friendly relation with the beginner. She feels that the 
principal should specifical ly aid the teacher by giving her a "middle 
· of the road" group for a class, a class which does not include the most 
serious discipline problems. She should make sure that the beginner 
does not get the barest room and that she has enough supplies. 
Fellow teachers are recognized as one of the most valuable sources 
of information and aid available to the new teacher. It should be a 
responsibility of each member of the faculty, whether delegated or on 
the initiative of the individual, to welcome, aid, and guide the new 
teacher in every ·manner possible. y 
Stewart feels that the fellow teacher can be of assistance in 
aiding the pr incipal in grouping the newcomers• classes and in requisitioning 
books and supplies for the new teachers• rooms. The author feels that 
an experienced helping teacher should be assigned to every newcomer. 
21 
Kyte believes that the helping teacher can in many cases be of 
aid in situations which the beginning teacher would not feel at ease 
in discussing with the principal. 
"Many questions arise lilich a new teacher may be loath to 
discuss with the principal but on ~ich she may need considerable 
help or advice. The simplest manner in which to anticipate this 
situation is the selection of a teacher in the school as a teacher 
who will serve as a special helper. The person selected should 
be an experienced teacher who has a pleasing personality, enjoys 
helping others, and can give the needed help competently. The 
new teacher should be told about this helper, th~ latter informed 
about the new teacher, and be introduced to each other. The 
point of expected ·helpfulness should be included in the principal's 
introduction, and confidence in the helper should be expressedJ' 
1/Stewart, Dorothy H., op. cit. pp. 151-154. 
~Stewart, Dorothy H., op. cit. pp. 151-4. 
')/Kyte, George c., op. cit. pp. 352-53 
20 
y 
Floodwood, Minnesota, has a 11 Buddy11 system. As new teacre rs 
enter the school ~stem, one of t he older members of the school staff 
volunteers to sponsor him and to help him learn the purposes, phi losophy, 
and methods of O:f:.Sration in the school. y 
In Minneapolis, Minnesota, a teacher of the same age as the 
beginners is appointed to assist with the induction. Three or four 
new teachers are invited to dinner with the appointed teacher, a teacher 
who has been in the school to 'Which the beginners are assigned, for 
two or three years, and still remembers the problems he encountered 
when he was new to the system. The assumption under-lying this prac tice 
is that new teachers will find it easier to ask someone near their own 
age questions that troubl~ them. 
Supervi-sors, whether general grade or special subjects supervisor s, 
also share the responsibility for assisting the new teachers. 
The supervisor must determine from time to time whether the new 
teacher is adjusting satisfactorily. If the adjustment is not adequate, 
1 it is the job of the rupervisor to ttsit down with the teacher and find 
'JJ 
1 the solution to his problems.'' If the teacher is successful, the visits 
of the supervisor can be interpreted as interest in his progress and 
success. 
Much emphasis has been placed b,y various authors on conferences 
and group meetings held b,y supervisors with the new teachers. 
1/Wilea, Kimball, op . cit., p. 219 ' 
~tiles, Kimbal, op. cit. p. 219. 
1/ibid, p. 221 
: ___ 21_ 
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The supervisor must attempt to develop poise and confidence in 
new teachers - the best way of doing this is usually considered to be 
11 
the pre-school or pre-service conference. y 
Booth states that the supervisors should give as many conferences 
as the individual case requires. The supervisor should make known the 
"relative relations between principals, teachers, and the staff 
specialist." There should be no doubt to whom he is responsible and 
for what . 
21 
Stewart feels that the meeti~gs with the supervisors can be of 
great assistance to the beginner. They may be partially social in nature. 
The author cites the case of one supervisor who gave three meetings a §' 
follows: 
The first meeting consisted of exchanging names and backgrounds 
among the new teachers and getting acquainted; the second meeting 
consisted of a discussion of all availabl e methods of instruction and 
an i nvitation from the supervisor to the teachers to visit her with 
problems; and the third meeting saw the new teachers broken up into 
small groups to discuss specific subjects and the problems of their 
present ation. 
The communit,y ttself should share the responsibility f or aiding the 
new teacher. The official leader must be concerned about helping the 
newcomer make a successful adjustment to the community a s well as to 
!/Booth, Miriam B. , "Helping the Beginning Teacher, " Educational 
Administration and Supervisi on, January, 1945, 31: pp. 53-60. 
Vi bid 
ljstewart, Dorothy H., op. cit. pp. 151-54. 
the school. Many schools have asked communit,y groups or organizations 
to assist them in welcoming the new teacher, in compiling list of 
1 suitable living quarters, and in giving helpful tips such as where to 
I . ~ 
1 buy the best vegetables, where to have your car repaired. y 
Stewart advocates. social activities which would acquaint the teachers 
with the community. 
21 
In Great Neck, New York, in 1948, The Great Neck Educational 
1 Association felt that new teachers were not being made to feel a real 
I 
part of the community. To improve the situation, all new additions to 
I 
the staff were invited to dinners by families belonging to the 
II 
,, 
association. 1 
1 The plan insured that during the first month in the community, each new 
i teacher was a visitor in at least ,one ..  home. The following year, the 
association cooperated with the school administration in providing a 
tour of the community for new teacners the first w$ek of school. This 
was an attempt to help the incoming teacher to learn of the resources 
1 of the community and to become· orientated to its business, social, 
poli tical and religious life • 
It is evident that there is general agreement in the belief that 
the beginning teachers are in need of special help. However, we find 
1 no agreement as to how the beginners should be helped, nor as to which 
aids are the most helpful for the beginners. Neither do we find specific 
'i 
research in which the beginning teachers evaluate the aids given them 
and enumerate the aids they most desire. As a result we find in use 
1 YWiles, Kimball op. cit. pp. 219-20. 
a/Stewart, Dorothy, op. cit. pp. 151-54. 
lfwiles, Kimball, op. cit. pp. 219-20. 
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· today many widely diversified programs of orientation and a great 
variety of aids being given the beginners. 
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CHAPTER III 
PROCEDURES 
The stated purpose of this study was to determine whether or not 
the beginning teachers receive the help they feel they need. In order 
to do this it was necessar.y to determine the aids being given the 
beginning teachers, to obtain an evaluation of the aids given, and to 
ascertain what aids the beginning teachers desired but did not receive. 
To conduct this investigation the following steps and procedures were 
employed: 
{1) 
(2) 
II 11 The term beginning teacher was defined. 
An extensive review of related literature and research 
was conducted. 
(3) A questionnaire was constructed to gather data from the 
beginning teachers. 
(4) The questionnaires were administered to the beginning 
teachers. 
(5) The questionnaires were tabulated. 
(6) The data was interpreted. 
1. Definition of beginning teacher.-
For the purpose of this study it was decided that the teachers 
whose emplo.yment started in September, 1952, or in September, 1953, 
were to be\considered beginning teachers. This limited the study to 
teacm rs in their first or second year of employmant • . 
-
. 
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II The form of the questionnaire used was decided upon after a 
li thorough investigation of various types of questionnaires used in 
' previous research studies. 
An extensive review of related literature and research brought the 
" 
.1 writers in step with what has previously been accomplished in relation 
II 
11 to their selected area of research. 
The scope and items included in the questionnaire were obtained 
by various methods. The experience of the writers contributed much 
in that two members of the group are school administrators, while the 
other two members are teachers who fall under the heading of beginning 
' teachers as defined for tlj~s study. A great deal was gained from the 
·review of related literature and research. In addition, the accumulated 
data were presented to a graduate group for discussion and evaluation. 
The questionnaire was divided into the following four essential 
elements: 
(1) Explanatory message to the teachers. 
(2) A survey of aids in the fo~ of a check list, which 
included an evaluation of each aid received and the source 
of each aid received. 
(3) Space was provided for the teacher to indicate the 
most valuable aid received, the least valuable aid 
received, and the aid most desired but not received. 
(4) A general information sectiom, including facts euch as 
grade taught, experience, and preparatioa. II 
The check list section of the questionnaire (pages 2,3,4) included 
fifty-five specific items listed under the following general headings: 
(1) Introduction to the ~stem 
(2) 
(3) 
(4) 
(5) 
Policies of the school system explained 
Information on building procedures 
Curriculum helps available 
Methods 
(6) Meetings 
(7) 
(8) 
Observation and demonstrations 
Social 
Response to the check list s ecti. on of the questionnaire consisted 
first of checking all applicable of the first four columns for the 
specific aids mentioned, column 1, Received; column 2, ValuableJ 
Column 3, Not valuable; column 4, Desired but not received. Response 
to column 5, Given b.y, was in the form of a key, using the symbols f 
for principal, 2 for supervisor, I for fellow teacher; sources other 
than these were to be written in the space provided by the individual 
completing the questionnaire. Response to the general information 
section consisted of supplying the desired information in t he spaces 
provided in that section. 
11 
A copy of the questionnaire is included in the appendix. 
3. Distribution and collection of material.-
Permission was obtained from the Superintendents of three Greater 
Boston coiiiiillnities to survey their systems. The questionnaires were 
i/see Appendix 
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distributed, with the cooperation of the principals, to the beginning 
11 teachers in each of the three school systems, to be returned anonymously 
in enclosed addressed envelopes to one of the writers. 
The total number of questiorma.ires distributed was 155. The total 
number of responses was 133. 
The writers recognize the limitations of the sample and report 
data secured as only the opinions of those who returned questionnaires. 
The analysis and interpretation of the data obtained, and the 
summary and conclusions drawn by the writers are included in the following 
chapters. 
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CHAPTER IV 
ANALYSIS OF DATA 
The aids in Table I which were received by the largest number of 
the teachers who were sampled were: (l) An introduction to the school 
staff (95.5 per cent) and (2) An opportunity provided for a conference 
at school ( 9~.2 per cent). The former was rated valuable by 79.5 per 
cent of the teachers, and the latter by 76.6 per cent. A helping 
teacher was assigned to only 27.6 per cent of the entire group, but 
this aid was rated as valuable by 91.7 per cent of them. 
It can probably be assumed that in the three connnuni ties sampled 
li ttJ.e help in locating living quarters was needed-as only 16.5 per cent 
received this help. 
The principal was the key person who gave the largest number of 
helps to introduce the new person to a s.ystem. The supervisor seemed 
to give the orientation program, explained the philosophy and objectives 
of the school system, held a reception or tea, and gave teachers 
opportunities to meet teachers of special subjects. The superintendent's 
largest contributions were in the letter of welcome and explanation of 
the philosophy and objectives of the sy~tem. The fellow teacher in 
19.4 per cent of the cases assumed the role of a helping teacher. 
~ 
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In Table II information which explained the Blue Cross and Blue 
Shield Plan was received by the greatest numbers of the teachers 
(83.5 per cent). It is interesting to observe that the explanation of 
the salar.y schedule ranks in fourth place in this table. It is 
preceded by the explanation of the Blue Cross, group insurance, and 
teacher absence. The aid most desired but not received was an 
explanation of the procedure for field trips (36.8 per cent). The 
explanations of tenure and guidance referrals were rated as the most 
valuable. Group insurance was not considered valuable by ?.1 per cent 
of the teachers who received it. 
The explanation of the salary schedule and tenure found a fair~ 
even distribution given by the principal, the supervisor, and the fellow 
teacher. More than half of all the other items in the table were given 
by the principal. The fellow teachers clarified the policies concerning 
teacher absence (19.4 per cent) and homework (14.9 per cent). 
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J'ABLE III - INFORMATION ON BUILDING PROCEDURES 
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Desired 
Received but not Valuable 
Teacher 
Per Per Per Per Per Per Per Per ,fer Number Cent Number Cent Number Cent Number C~nt Number Cent Number Cent Number Cent Number Cent Number Cent 
cord cards 6 0 6 
88.0 12 102 0 6 1 
116 1 0 0 0 
2 0 0 0 1 
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All of the aids in Table III were received b.y the majority of 
teachers sampled. Since the items in this table are necessa~ for each 
II 
teacher to know, it is easily understood that more than 80 per cent of 
the group received them and also rated them valuable. Since these 
i tams are part of the administration of a building, the principal gave 
the help in more than 90 per cent of the cases. 
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In Table IV supplies and manuals for books were the helps that 
were available to the largest number of teachers and were rated 
valuable by them. The aid most desired but not received was a list of 
community resources which was desired by about 50 per cent of the 
teachers. 
The principals made the above helps available in about 80 per cent 
of the cases. The supervisor provided material on community resources 
in more than JO per cent of them. 
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The aids used in Table V are necessary for ever,y classroom teacher. 
There was at least 10 per cent of the group who desired help in each 
area. All of the aids in this group were rated as valuable b,y at least 
' 79.2 per cent of the teachers who received them. 
The principal, supervisor, and superintendent gave these helps. 
For the first time it is noted that the supervisor gave the help to the 
largest number of teachers (39.5 per cent). Fellow-teachers helped 
21.1 per cent of the group in lesson procedures. 
TABlE VI - MEETINGS 
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Table VI showed that the largest number of meetings attended by 
these teachers were the beginning teachers meetings. The majority of 
these meetings were given by the supervisor and were rated valuable 
by 69.2 per cent ~d as not valuable by 10.3 per cent. Committee 
meetings were rated as not valuable by 18.4 per cent of the teachers 
wno attended them. 
The principal and superintendent were responsible for the majority 
of general and grade meetings. 
Evidence of extensive P. T.A. work in the three communi ties was 
shown as 87.2 per cent of those interviewed stated that P. T.A. meetings 
were held and 71.6 per cent of these teachers found the meetings to be of 
value. 
Grade meetings were desired by 14.3 per cent of the group. 
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Table VII showed that 39.8 per cent of the beginning teachers were 
given a visiting day and 62.3 per cent of them found it valuable. 
Demonstrations were desired by 50.4 per cent and opportunities to 
observe experienced teachers by 45.1 per cent. These aids were 
arranged for or given by the principal in most cases. 
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In Table VIII it was found that a list of teachers organizations 
was provided for by 31.9 per cent of this group and 24.8 per cent 
desired such a list. A list of the local organizations in the cit.y 
was desired by the largest number of teachers (33.1 per cent). 
====oo=== ~==--==-==-== 4-
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TABLE IX- MOST VALUABLE AIDS 
I 
:I II 
I ~ AIDS Number Per Cent II 
I o£ the Erinci!al 35 26.3 II ~~  
., II 
,, 
HelE of other teachers 27 20.3 !I 
'I 
I il Manual.s1 teaehers'~uides2 handbooks 9 6.8 
I Curriculum guides 7 5.3 I I 
II 
I Outlines and schedules 7 5.3 p 
II Help of supervisors I 6 4.5 il 
I 
'I Buildin~ Erocedures 6 4.5 II 
I' I Be~innin~ teachers' meetin~s 6 4.5 J ~-
It I 
,I Orientation 5 3.8 I 
il Helping teacher - nurse 4 3.0 
'I 
II Workshops 3 2.3 il 
:! 
!I I' Conferences 3 2.3 I 
I ObserTations of experienced teachers 2 1.5 
il I 
- 1.5 Workbooks - flashcards 2 
il Rex-o-~ra~h machine 1. .8 il 
I 
i Visual aids ~ .a 
I I 
I 
'I 
I PhilosoEhl 1 .8 
I ._, ... 
I Use of previous cards 1 .8 ,, I 
I Experience itself 1 .8 I 
I Help wi~h discipline 1 .8 II II I 
:I Teacher's room in Boston Public Library .1 .a II 
I Blanks 4 .3.0 I 
I I 
II ' 
-=---= ~,==-o- ~~-=---==c..-=---=--=-~--'=-=~-,=-----
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It is interesting to note in analyzing Table IX, that almost one half 
of the teachers answering this questionnaire, listed the help of the 
principal and the help of the other teachers as the two most valuable 
aids. There is only six per cent difference between these two aids. 
This is important since it shows that fellow teachers are very willing 
to lend a helping hand to a beginning teacher. 
Fift.y per cent of the aids considered most valuable was made up 
of nineteen different aids while three per cent of the teachers did not 
answer this questionnaire. 
--=-=-- ----
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TABLE X - LEAST VALUABlE AID 
AID Number Per Cent 
Be!dnnin2 teachers 1 neetings 1'3 g.8 
General teachers 1 meetings 7 5.'3 
I 
-
Curriculum Guides 
' 
5 1.8 
Social functions 4. 1.0 I 
Manuals and outlines 4 3.0 I 
. 
Workbooks not to be written in 4 3 .. 0 
Theory courses •. '3 2.3 
Supervisors visits '3 2.'3 
' 
I Language workbooks and spelling text 2 1.5 
School librarv 1 .8 
Methods 1 .s I 
li 
Well-meaning fellow teacher 1 .a 
Information on school policies 1 .8 
P.T.A. 1 .8 ., 
Grade meetings 1 .s 
· Orientation 1 .s 
! Bus trip around 
11 
city 1 .8 
Qpportunit:.v to observe eXPerienced teacher 1 .8 
All valuable 8 6.0 
I 
Blanks 71 5'3.4 
II 
4 
Table X indicated that the beginning teachers' meetings, as shown 
by 9.8 per cent of the answers, were found to be of least value. The 
criticism made b,y these teachers was that there was too much theor,r and 
not enough actual classroom experience. 
The general teachers• meetings were named as the second least 
valuable aid with 5.3 per cent and there was little difference among 
the next sixteen aids listed. 
Seventy one teachers or 53.4 per cent of the teachers did not answer 
this question while 6 per cent said all the aids were valuable. 
4 9 
TABLE XI - AIDS MOST DESIRED BUT NOT RECEIVED 
AIDS Number Per Cent 
Outlines for 2:rades - curriculum 2:uide lC} 1.1...2 
Opportunity to observe eXPerienced teachers g 6.8 
Demonstration lessons and workshops 6 L ... 5 I 
Statement of school PhilosoPhY and ob.iectives 5 '3.8 
I 
Charts . word and number flash cards 5 3.8 
Methods. plans. units 5 3.8 
I I 
Explanation of building procedures 4 '3.0 
Sufficient supplies. books. encvclooedias L.. 3.0 
,, Conferences with supervisors for help, grouping 
,. in reading. constructive criticism L.. 3.0 I; 
II 
Social study and science unite 3 2.'3 
Visual aids 1 training in use 3 2.3 
Salarv schedule. tenure '3 2.'3 
II 
workshops and group meetings of new ·teachers 
especially of same aade 3 2.3 
~lana~ion of report cards evaluatinlZ work 2 1 .. ~ I 
_Assi!Zned a helping teacher 2 1 .. 5 
I 
More help from PrinciPal. discipline 2 1.5 I 
Orient~tion Erogram 2 1.5 
~st of community resources 2 1.5 
Help in testing and use of test results 1 .8 
I 
Workbook answer sheets 1 .8 
I 
Better facilities for reviewing educational films 1 .8 
~lanks 47 35.3 
=-=-=~=---
The results of Table XI show that the aid most desired was to 
receive outlines or curriculum guides for the various grades. This 
was in the ratio of about 2 to 1 over the opportunities to visit 
experienced teachers, and about 3 to 1 over demonstration lessons 
and workshops. The teachers stated their preference for demonstrations 
with more problems rather than those with ideal situations. 
There were twenty one different aids desired but the percentage 
in each case differed very slightly. 
The largest per cent, that of 35.3, showed that forty seven 
teachers did not answer this question. 
TABLE XII - GRlDE YOU TEACH 
Grade Number Per Cent 
K 6 4.5 
1 2S 21.1 
2 2S ' 21.1 
-
3 18 13.5 
La. 19 l.L...1 
5 19 l.L...1 
6 15 11.3 
In Table XII, the survey of beginning teachers shows a 
well distributed sampling of the elementary grades with neither the 
intermediate nor the primar.y grades exerting a disproportionate 
influence. Grades one and two show the largest number of beginning 
teachers with 21.1 per cent. 
Bo~ton Uni vorsity 
,School of Educatiori 
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TA.BIE XIII ~ YEAR YOU BEGAN TEACHING 
-
Year Number of Teachers Per Cent 
1952 63 4?.4 
1953 64 48.1 
Blanks 6 4.5 
. 
The experience of the beginners was very evenly divided, with 
48.4 per cent of those sampled in their first year and 4?.4 per cent 
in their second year of teaching. This table also shows that 4.5 
per cent of the teachers neglected to tell when they started teaching. 
. . 
l 
I 
TABLE XIV - SCHOOL FROM WHICH YOU GRADU!TED 
College Number Per Cent 
Li. beral Arts 44 33.1 
State Teachers' 56 42.1 
School of Education 26 19.5 
Blanks 7 5.3 
In Table XIV we see that the training received b.Y the teachers 
sampled in this survey, was acquired at a State Teachers' College b,y 
1 
42.1 per cent. It is significant to note that 33.1 per cent of the 
teachers have a liberal arts background. 
l1 
I 
.=--;:.====-- -- -- -
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TABLE XV - MALE OR FE.MAIE 
Sex Number Per Cent 
Male l? 12.8 
Female 113 85.0 
Blanks 3 2.3 
The beginning teachers who answered this questionnaire were 
primarily women. 
-----=....:.-=---· --
TABLE XVI - NUMBER OF TEACHERS IN BUILDING 
!Teachers 4 8 9 10 11 12 . 13 14 15 16 17 181 20 22 ' 23 34 Blanks 
I ' 
I Number 1 5 12 11 11 7 5 6 16 5 12 3 i 10 15 5 5 4 
i 
1- I -
I I I 
1 
Per Cent . 8 3.8 9.0 B.~ 8.3 ·5.3 3.8 4.5 ~2.0 3.8 9.0 2.3: 7.5111.3 j.8 3.8 3 
lj Table XVI has no)hing of importance to note. It shows that the schools sampled by this survey 
li ranged from schools with four teachers to schools llhere the faculty numbered thirty four, 
II I. 
II 
i 
! 
¥ 
il 
'• 
II 
ll 
j 
I 
li 
,: 
1: 
I 
II 
II 
I 
I 
' 
li t!: 
TABLE XVII - PRINCIPAL I N CHARGE OF ONE BUILDING 
Number Per Cent 
Yes 46 34.6 
No 86 64.7 
Blanks 1 .8 
From this table we can easily see that the majority of the 
principals, or two out of three, are in charge of more than one 
building. This is very relevant to this survey as it affects the 
time the principal has to allow for supervision and help. 
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TABLE XVIII - TEACHING PRINCIPAL 
Teaching 
Principal Number Per Cent 
Yes 8 6.0 
Nb 123 92~5 
Blanks 2 1.5 
.. 
' 
Table XVIII shows that the principals were overwhelming~ 
supervisory principals. 
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TABLE XIX - PRINCIPAL MALE - FEMALE 
-
Principal Number Per Cent 
Male 66 49.6 
I 
,, 
66 I Female 49.6 
I 
Blank 1 .a 
~I_ I, 
. . u The d1.stnb ti on of p rinci als as to sex was exact p even • 
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CHAPTER V - CONCLUSIONS AND RECOMMENDATIONS 
It was interesting to find that amcng those surveyed 33 per cent of 
the beginning teachers were graduates of liberal arts colleges or 
universities. 
In the communities surveyed 50 per cent of the principals were men. 
It was interesting to note that 85 per cent of the beginning teachers 
were women. 
In this study 92.5 per cent of the principals were supervising 
principals. This study was limited to three Greater-Dcston communities. 
Sixty-four per cent of the principals were in charge of more than 
one building. 
The study revealed that the principals in the three communities 
surveyed realized the g~atresponsibility they had in helping the beginning 
teachers to become adjusted to their posi tiona. It was :i-ndicated that 
the greatest source of aids to the beginning teachers was the principal 
or his assistant. The beginning teachers rated the helps glven them 
by the principals or their assistants as the most valuable aids received. 
Fellow teachers, whether assigned as helping teachers or not, showed 
. their willingness to help the new teachers in their new positions. The 
aid -and the advice of the fellow teachers were considered very valuable 
by the beginning teachers. 
It was indicated that the 1U3etings planned by the elementary 
supervisors or directors of special subjects were not meeting the 
="-"=-== ·---· 
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needs of the beginning teachers. The meetings were found to be of too 
general a nature. 
The desire for workshops or demonstration lessons, especially if 
they could be held for each grade level, was shown. The teachers 
desiring them were of the opinion that these lessons should contain as 
many of the problems wnich are met in the regular class room as possible. 
It was indicated that the beginning teachers want more demonstration 
lessons and added opportunity to observe experienced teachers. 
There seems to be a need to give the beginning teachers a clearer 
and more detailed e~lanation of the policies of the school 5,rstem. 
Substantial aid in methods and daily routine was given the 
beginning teachers. 
-(The beginning teachers showed a strong desire for additional 
1 curriculum helps, course outlines, and manuals. 
The local teachers' associations in many instances gave varied 
aids to the beginning teachers. 
There was evidence of extensive P.T.A. activities in the communities 
surveyed • 
.; It was indicated that a list of community resources was desired 
qy the beginning teachers. 
Recommendations for further study: 
It is recommended that a study be made which would differentiate 
between the relative amount of aid given the beginning teachers by the 
principals and their assistants. 
- = --=~--=- - - -==- - --==-= =-==-~ 
./ 
II 
It is recommended that for purposes of comparison a similar study 
be made in rural communities. 
It was implied in the results of this study that an evaluation be 
made by both supervisors and beginning teachers of the supervisory 
meetings held for the beginning teachers. 
It is recommended that this study be enlarged to include a more 
extensive sample. 
6i 
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APPENDIX 
Copies of the enclosed qu~et1onna1re are sent to you 
:f.'r.n• ·the teachers 't-Jho began to teach :tn September 1952 or 
Septe~ber 19539 1n connection with a survey being conducted 
:i.n partial fulf1l.1merr1; of the requ:tr•em~nts f<>r the degree oX 
Hs.i1iter of. F.:ducat1on at Boston Un1,rera1 tyo 
l:Je s.l~e a~q~u·e that there are many problema l'lhich have 
confronted these t ·et~.chers 2 so l.':ie are making a comparison 
of the helps given beginnlng teachez·s t111 th the help these 
'i.; ·~aGJJ.ers wanto 
'Hill you pleaae hel p us to help these teachers by 
itigtl~lbuting theme qtH'H~tionna1r·es'l There i s tQ be no com-
parison of one city with another so no names , school~. or 
cities are to be givcna 
Sincerely youra 1 
6 4 
Dear Fellow Teacher: 
'I'h:a enclosed ques t1onna1re 1.3 sent; to you» a beginning 
t eacher 8 1n connection with a survey being conducted ln 
partial fulfillment of the requlrements for the degree of 
~·las tel"' of Education a.t Boston Un1 vera1 ty ,., 
~1e are lJ.~:Jai·e t;h.at there are many problems t>Jhich have 
confronted you 8 so we are making a comparison of the helps 
given beginning t~achers l>Ji th tlle helps these teachers t1a.nt ., 
\•Jlll you please help us to help you by answering this 
que~:rt1on.na:lre? 'I'b.ere 1s to be no comparison of one city 
1-: .. i'th another so no names 11 achools 0 or cl ties a re to "be 
given ., 
We thank you for your cooperat1ono 
Sincerely yours /) 
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OHf~GK LIST OF liELPS GIVEl'I TO· BF~Gi l~r~ ING ·- TEACI-IERS 
che~k. columns l or 2 
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